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 In recent years, discrimination directed toward Hispanic/Latino Americans has 
escalated, threatening the health of North Carolina’s Hispanic/Latino children. While previous 
research in African American families demonstrates the ability of parent-child communication 
to interrupt the pathway between childhood experiences of discrimination and various poor 
health outcomes, this topic has not been well-studied in Hispanic/Latino families. The present 
study is the initial phase of a larger investigation addressing this knowledge gap by exploring 
how Hispanic/Latino parents discuss issues of anti-Latino and anti-immigrant discrimination, 
bias, and unfair treatment with their children.   
Methods 
 I developed a semi-structured interview guide based on a model of minority child 
development, and conducted in-depth interviews with Hispanic/Latino parent participants 
(N=4). Interview data were analyzed using a phenomenological approach to identify key 
themes, and the interconnections between themes were mapped.  
Results  
 The preliminary results illustrate 8 major strategies employed by Hispanic/Latino 
parents to manage and discuss anti-Latino discrimination with their children, as well as several 
major factors influencing parents’ facility with conducting these conversations. 
Conclusion  
 This initial phase demonstrates the feasibility of the larger investigation, which will be 
conducted with changes to the study protocol as determined by the present study.  
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Of the challenges that minority children face in the United States, quotidian 
discrimination is among the most pervasive and most harmful. The connection between 
experiencing discrimination and poor psychological, social, and health outcomes is well-studied, 
and this link is especially strong in children.1 Significant research in African American 
households has found that parent-child communication about discrimination, racism, and bias 
buffers children from the harmful downstream effects of these experiences; however, this topic 
is less widely studied in Hispanic/Latino households.2–5 Previous research indicates that 
Hispanic/Latino parents find discussing minority-status stressors such as discrimination, 
deportation threat, and ethnic bias with their children very challenging, even as discrimination 
toward Hispanic/Latino individuals and families in the US intensifies.2,6–9  
The present study aims to address the persistent gap in our knowledge about 
Hispanic/Latino parent-child communication about discrimination. This paper will present initial 
findings of a larger qualitative analysis exploring how North Carolinian Hispanic/Latino parents 
experience and manage anti-Latino and anti-immigrant discrimination with their children. 
North Carolina’s Hispanic/Latino population is both younger and growing more rapidly than is 
the US Hispanic/Latino population as a whole; the state is home to approximately 379,000 
Hispanic/Latino children who face significant risks from the cumulative consequences of 
childhood discrimination experiences.10 This paper will review pertinent contextual background 
and previous research, describe the qualitative methods used to conduct this analysis, and 
present and analyze findings from an initial sample of 4 participants. Finally, the feasibility of 
the larger study will be discussed, as well as necessary changes to the study protocol. The 




results of the present study, as well as the larger proposed study, may be leveraged to develop 
resources and interventions to interrupt the pathway connecting discrimination to poor health.  
 
Background and Significance 
In recent decades, increasingly punitive legislation enacted at the federal, state, and 
local levels has tightened restriction of immigration, enhanced enforcement of deportation 
laws, and limited access to employment, education, and social services for immigrants already 
in the country.11–13 Although the creation of an environment hostile to immigrants, with the 
ultimate aim of “attrition through enforcement,” may have begun in border states such as 
California and Arizona, the Trump administration has attempted to escalate these efforts 
nationally.11,12,14 (p.155),15 Via stringent legislation both proposed and realized, including 
broadening the prioritized criteria for deportation, separating families at the US-Mexico border, 
weakening the Deferred Action for Childhood Arrivals (DACA) program, and strengthening the 
Inadmissibility on Public Charge Grounds rule, the Trump administration has consistently 
“framed immigrants, legal and unauthorized alike, as a threat to Americans’ economic and 
national security.”15 (p.1),16 These policies both stem from and further a discriminatory anti-
immigrant climate, harming immigrants generally, and Latino immigrants and Hispanic/Latino 
Americans specifically.12,13 
The souring social environment has spread far beyond the borders of legal definitions. 
Although 67% of US Hispanics/Latinos are US-born, and 79% are US citizens, the tight 
association between the concept of “immigrants” and Hispanic/Latino ethnicity in US public 
opinion leaves all members of this ethnic group vulnerable to the increasingly discriminatory 




climate, regardless of nativity or documentation status.11,17–20 This generalizing is facilitated by 
the group’s high level of racialization, with 71% of Hispanic/Latino Americans agreeing that they 
are recognizably Hispanic or Latino, and would likely be labeled as such by a passerby.21 Indeed, 
this recognizability is the most common reason that Hispanics/Latinos understand themselves 
to be victims of discrimination.22 Personal experiences of discrimination are more prevalent 
among those who feel they are identifiably Hispanic/Latino and those who self-report a darker 
skin tone.7,21 In 2010, Americans identified Hispanics/Latinos as the racial/ethnic group facing 
the highest level of discrimination in the US.23 
Hispanics/Latinos’ own perceptions of discrimination are growing over time, in step with 
the escalating anti-immigrant and anti-Latino social climate. In a 2002 Pew Research Center 
Survey, 31% of Hispanics/Latinos reported a personal, family member’s, or close friend’s 
experience of racial/ethnic discrimination in the past five years; this number increased to 38% 
in 2006 and 41% in 2007.24 By 2018, 38% of Hispanics/Latinos reported a personal incident of 
discrimination, unfair treatment, or racial/ethnic slurs or comments in the past 12 months 
alone, and in 2019 58% of Hispanics/Latinos reported ever having been discriminated against.6,7 
The majority of Americans also recognize the hand of the current administration in this trend, 
with 65% of Americans, and 75% of Hispanics/Latinos, stating that expressions of racism have 
become more prevalent under President Trump.6 The majority of American Hispanics/Latinos 
believe Trump administration policies are harmful to them and that life in the US has recently 
become more challenging for Hispanic/Latino Americans.7 Like the anti-immigrant sentiment 
fomented by emerging legislation, deportation threat and fear is also widespread: irrespective 




of immigration status, 55% of Hispanics/Latinos admitted to significant concerns about 
deportation.7 
This markedly anti-immigrant and anti-Latino climate is a growing threat to the health 
and well-being of children in the US’s 16.7 million Hispanic/Latino households.25 A negative and 
discriminatory environment not only threatens and limits access to economic opportunities, 
stable housing, health insurance and health care, and social services, but also increases 
stressors stemming from the experience of discrimination, culminating in the common pathway 
of chronic toxic stress.12,20,26–30 Children are uniquely vulnerable to these forces.1 Early 
childhood development research demonstrates that the complex social and cultural cognitive 
skills necessary to perceive prejudice and discrimination emerge as early as age 6; by age 10, 
children’s ability to recognize discrimination approaches that of an adult.31,32 Integrative models 
of development for minority and immigrant children emphasize the central role of racism, 
discrimination, and prejudice in children’s behavioral, emotional, and cognitive 
development.33,34  
The effects of discrimination on children are broad, spanning nearly every domain and 
indicator of well-being throughout the life course. Personally experiencing and anticipating 
discrimination harms minority children’s self-esteem, interactions with teachers and peers, 
academic achievement, and behaviors, and increases stress, anxiety, depressive symptoms, and 
antisocial behaviors.30,32,35–37 Even indirect exposure to discrimination through a parent’s 
workplace experience is associated with increased problematic behaviors in preschool-age 
children.38 In Hispanic/Latino adolescents, increasing worries about discrimination were found 
to be associated with upticks in substance use.39 In adults, exposure to chronic discrimination 




has been linked to cardiovascular disease, hypertension, metabolic syndrome, and poorer 
overall self-reported health, via the proposed pathways of chronic toxic stress and increased 
allostatic load.40–42 
Anti-Latino and anti-immigrant discrimination also places extreme stress on 
Hispanic/Latino families, as parents struggle to both personally navigate and discuss difficult 
issues such as discrimination, racial/ethnic bias, unfair treatment, and deportation threat with 
their children and families.20,43,44 In several studies, the traditionally strong cultural values of 
Hispanic/Latino families, emphasizing family and community connection, were found to bolster 
families’ ability to maintain high-level functioning even in the face of significant social 
stressors.2,45,46 Past research has also demonstrated the potential value of open communication 
and positive parenting practices in mitigating the harms of minority-status stressors on 
children, interrupting the pathway linking discrimination to poor health.45,47  
However, topics including discrimination, racial/ethnic bias, deportation threat, and 
unfair treatment remain very challenging for parents to broach with children, especially in 
Hispanic/Latino households. This difficulty persists even as the stressors on Hispanic/Latino 
families intensify. In a 2016 study of parent communication practices surrounding Arizona’s 
anti-immigrant legislation and the resulting fractious and discriminatory climate, many parents 
expressed the need to shelter their children from threatening or upsetting discussions and “let 
children live their childhood”.8 (p.130) Similarly, a 2013 study of parent-child communication 
regarding deportation threat found that the majority of parents preferred to protect their 
children by avoiding discussions of anti-immigration concerns, while acknowledging that 
children likely learn about deportation through other means.9 In these studies, parents 




struggled to decide whether and how to communicate with their children, balancing their 
desires to both reassure and prepare their children for difficult experiences.8,9 Despite this 
evident challenge, very little research and few resources exist to guide and support family 
communication about these difficult topics.  
The topic of parent-child communication about racism, unfair treatment, and 
discrimination has been much more widely explored in African American families. This 
literature identifies preparing children for experiences of discrimination, for example by talking 
to children about limitations they may face because of their race, as a key aspect of racial 
socialization.48 Conversations anticipating experiences of racial/ethnic discrimination occur 
more frequently in African American households than in those of other minorities; in fact, 
Hispanic/Latino adults are half as likely as African American adults to report having discussed 
challenges inherent to their race/ethnicity with their families as children.3,6 Parental racial 
socialization and preparation for possible discrimination play an important role in African 
American children’s development, reducing the harmful effects of discrimination on 
adolescents’ self-esteem and promoting their utilization of positive, adaptive strategies for 
managing discrimination.3–5 These findings illuminate the importance of exploring 
Hispanic/Latino parents’ approaches to bias preparation and management with their children. 
Recent research exploring how Hispanic/Latino immigrant parents in Arizona discuss 
anti-immigrant and anti-Latino discrimination with their children demonstrates some important 
distinctions from the practices of African American families.2 In addition to priming children for 
discriminatory experiences and encouraging cultural pride, as seen in studies of African 
American families, Hispanic/Latino immigrant families must also explain matters of 




documentation status and nativity to their children.2,3 Problems of nativity and documentation 
status frequently complicate parents’ efforts to support or defend their children facing unfair 
treatment, and parents shared feelings of discomfort or unpreparedness to navigate these 
experiences.2 Given this unique need, the complex and sensitive nature of these topics, the 
numerous concomitant challenges facing Hispanic/Latino parents, and the increasingly anti-
Latino and anti-immigrant social climate, an urgent need exists for tailored resources to support 
this type of parent-child communication.2,20 
 
Methods 
Theoretical Framework  
This analysis uses the model of minority child development described by Garcia Coll et 
al., which expands on Bronfenbrenner’s ecological systems theory to include social forces 
unique to the development of minority children.34,49 This model centers the role of social 
stratification and its by-products, including segregation, racism, and discrimination, in 
understanding the developmental processes, competencies, and outcomes of children of 
color.34 Within this model, the macrosystem forces of prejudice, discrimination, and racism act 
through “promoting/inhibiting environments”, such as school or other social settings, to 
positively or negatively influence children’s development.34 (p.1901) Developmental competencies 
are expanded for minority, immigrant, or bicultural children to include adapting to and 
appropriately managing various forms of racism and discrimination.34 Parents play a crucial role 
in the development of these competencies via communication, preparation, and racial 
socialization.34 This project was supported by a pilot grant awarded by the NC TraCS Institute 




($2K Pilot Grant Award # 2KR1242002), from support by the National Center for Advancing 
Translational Sciences (NCATS), National Institutes of Health, through Grant Award Number 
UL1TR002489. The content is solely the responsibility of the author and does not necessarily 
represent the official views of the NIH. 
Recruitment and Participants 
The author conducted recruitment in March 2020. Participants were recruited from the 
University of North Carolina Children’s Primary Care Clinic located in Chapel Hill, North Carolina, 
following human subjects research approval by the UNC Institutional Review Board (IRB; IRB # 
19-3451). Using the electronic medical record, the author screened potential participants for 
inclusion with the following criteria: 
1. Parent or primary caregiver of a clinic patient age 5 to 17 years old.  
2. Primary language listed in the patient’s chart is Spanish or patient’s surname is 
traditionally Hispanic/Latino or Caribbean.  
Potential participants were approached by the author either in a private clinic room or 
by phone, following recruitment protocol adjustments in response to contact restrictions 
during the COVID-19 global pandemic. Participants were further screened in person or by 
phone to confirm whether they identified as Hispanic/Latino or with a particular Latin American 
or Caribbean background. Potential participants were excluded if they were younger than 18 
years old. Interested participants were fully informed of the study purpose, interview 
procedures, data confidentiality practices, and potential benefits and harms of participation 
before providing verbal consent to participate in the study. 




The results from interviews with four parent participants are presented in this initial 
phase of the study; limitations imposed by the COVID-19 pandemic restricted recruitment 
capability at this time. All of the participants were women, all had immigrated from Mexico, 
and all were fairly established immigrants, having lived in the US on average 18.5 years (with a 
range of 16 to 21 years). The participants had 2, 3, or 4 children, ranging in age from 3 to 21 
years old. Three of the interviews were conducted in Spanish and one was conducted in English, 
according to the participants’ preferences.  
Interview Guide  
 I developed an interview guide in collaboration with Dr. Krista Perreira, an expert in 
qualitative research and Latino health, following the minority child development framework. 
The interview guide includes questions across ecological contexts including federal/state, 
community, school, and family, and was designed to support semi-structured, in-depth 
interviewing. The structure of the interview guide allowed participants to develop and reveal 
their own understanding of and experiences with anti-Latino and anti-immigrant discrimination, 
their current strategies for navigating and discussing these challenges with their children, and 
their needs, strengths, and interests in building capacity in this area. The interview guide was 
translated from English to Spanish by the bilingual author; the translation was subsequently 
verified by a bilingual and bicultural study assistant. Throughout the data-gathering period, the 
interview guide was modified in an iterative fashion to refine the questions as necessary. The 
semi-structured interview guide may be found in Appendix 2A.  
 
 




Interview Procedures  
 I conducted all interviews in March 2020. Interviews lasted approximately 1 hour and 
were largely conducted over the phone, because of restrictions on face-to-face contact during 
the time of the study. Interviews were audio recorded, and conducted in either English or 
Spanish according to each participants’ preference; I am bilingual in English and Spanish. Each 
participant received a $40 gift certificate to compensate for their time in participating in the 
study. The recordings were professionally transcribed from Spanish to Spanish or English to 
English by GMR Transcription, and I reviewed each transcript.   
Data Analysis  
 Following transcription, I transferred participant narrative responses into ATLAS.ti for 
phenomenological thematic analysis. The goals of this analysis were to identify key concepts 
shaping parents’ experience of anti-Latino discrimination and how they manage and discuss 
these issues with their children. In addition, the analysis explored parents’ current approaches 
to engaging their children in challenging or sensitive conversations, as well as their need for and 
interest in developing skills in this area. First, the author read each transcript to identify main 
ideas and meanings, generating a list of tentative labels capturing the essence of each emerging 
idea. Next, the author reviewed each transcript, clustering similar ideas together into themes 
and generating codes and sub-codes representative of each theme.50  
I coded each of the 4 transcripts in ATLAS.ti using the coding scheme I developed, 
creating additional codes iteratively as necessary. All transcripts were re-read to ensure a 
consistent coding of emerging themes, and I complied a codebook of all codes and sub-codes 
generated and used in the analysis.51 The codebook may be found in Appendix 2B. On 




completion of coding, I created a domain network chart to map concepts and the 
interrelationships between concepts, which may be found as Figure 1.52  
 
Findings 
 The findings of this preliminary phase of the study paint a detailed picture of the various 
challenges faced by Hispanic/Latino parents and the strategies they use to navigate these 
difficulties with their children and families. The unique perspectives and experiences of each of 
the four participants are discussed in detail below. In addition to the common obstacles of 
language barriers and differing cultural norms, parents also describe confronting various forms 
of discrimination in their neighborhoods, institutions, places of employment, and children’s 
schools. Whether they had experienced an incident of discrimination alone or alongside their 
children or feared such an occurrence in the future, each parent had prepared, practiced, or 
considered diverse strategies for navigating and discussing issues of discrimination, ethnic bias, 
racism, and unfair treatment with their children. These strategies fell within 8 main themes:  
1. Advocate for and comfort children  
2. Encourage avoidance of negative responses  
3. Champion hard work, positive behavior, and academic success 
4. Inculcate cultural pride and positive self-image  
5. Encourage acceptance of or ignoring discrimination  
6. Prepare for bias and recognize differences 
7. Teach empathy and equal treatment  
8. Learn together  




The 4 participants shared varying levels of comfort with conducting these sensitive 
discussions with their children. Parents’ facility with these conversations, and the specific 
strategy used, varied according to their parenting style, perspective regarding communication 
and difficult discussions with children in general, and past experiences with anti-Latino or anti-
immigrant discrimination.  
Participant 1- Mari 
 Mother to two teenagers, Mari (all names are pseudonyms) has lived in North Carolina 
for over 20 years. When she first arrived in the US, she and her family struggled to learn English, 
and frequently encountered anti-Latino and anti-immigrant discrimination related to language, 
being told to “ve a tu pais de donde vienes” [go back to your country where you came from.] 
The language barrier made it difficult for Mari to shop, seek medical care, and find 
employment. Learning English was also challenging for her son when he first entered school in 
the US:  
El niño, el más grande, no hablaba mucho el inglés tampoco porque él aprendió con 
nosotros el español… y cuando fue a la escuela empezó a tener problemas porque le 
hacían bullying de que no sabía el idioma, de que no entendía. En una ocasión se hizo del 
baño en la escuela porque él no sabía cómo decir que ir al baño. [The boy, the oldest 
one, didn’t speak much English either because he learned Spanish with us… and when 
he went to school he started having problems because they bullied him for not knowing 
the language, for not understanding. Once, he went to the bathroom on himself at 
school because he didn’t know how to ask to go to the bathroom.] 




This bullying, which continued for several years, was Mari’s son’s introduction to the 
reality, as Mari sees it, that “la gente es cruel” [people are cruel.] Children, who haven’t yet 
experienced this cruelty, lack an adult’s ability to understand, rationalize, or ignore 
discriminatory or mean-spirited treatment, and their feelings are easily hurt. Mari’s 
responsibility as a mother and religious person is to comfort her children, while teaching them 
to respond to hate with empathy. “Mira, no te preocupes… si alguien te desea mal, tú deséale 
bien. Siempre hablando, no buscamos como que: Él me hizo y voy y yo también le hago”, no, 
para nosotros no es la manera correcta.” [Look, don’t worry… if someone wishes you bad, you 
wish them well. Always talking, not seeking like: ‘He did to me so I’m going to do to him,’ no, for 
us that isn’t the correct way.] This attitude is something Mari learned from her parents, who 
always encouraged her to step away from frustrating situations to breathe and think before 
reacting.  
Mari also encourages her children to advocate for themselves when they encounter 
discrimination or unfairness; indeed, she herself often had to ask for help when her children 
experienced maltreatment at the hands of both classmates and teachers.  
Pero pasan y hay veces que uno por miedo, por vergüenza o por qué van a decir, no hace 
nada o no vas y hablas, no buscas ayuda… A veces te ayudan, a veces se prestan para el 
problema, a veces no tanto como quisieras pero lo importante es no quedarte callado... 
[But things happen and sometimes one, for fear, or for shame, or for what will people 
say, doesn’t do anything or you don’t go and talk, you don’t seek help… Sometimes they 
help you, sometimes they attend to the problem, sometimes not as much as you 
wanted, but the important thing is not to stay silent.] 




In the years she’s lived in North Carolina, as she and her family improved their English 
skills, and as institutions such as stores, clinics, and social services invested more in the needs of 
Spanish-speaking individuals, Mari has come to view discrimination as less personally directed 
and more universal, even inevitable. “Pienso que es como en todo el mundo. Hay gente que te 
quiere, hay gente que no te quiere, hay gente que te va a aceptar, gente que no… Solo tienes 
que aprender a llevar eso…” [I think it’s like anywhere in the world. There are people who like 
you and people who don’t, there are people who will accept you, and people who won’t… You 
just have to learn to live with it…] For Mari, based on her lived experience, ethnic bias and 
discrimination are uncontrollable, permanent outside forces, so her strategies for managing 
these situations with her children focus on what she can influence. She works to build her 
children’s self-esteem and sense of worth, and teaches them to treat others kindly, 
compassionately, and equally. She pushes them to work hard, behave well, and achieve 
academically, and she models letting insults and comments bounce off her: “‘Que diosito lo 
acompañe y que le vaya muy bien’ o dices a lo mejor tuvo un mal día o se despertó de malas.” 
[‘May God accompany him and may he be very well.’ Or you say: well, maybe he had a bad day 
or woke up on the wrong side of the bed.]  
Mari has a communicative and protective parenting style and close relationships with 
her children, and she does not flinch at discussing difficult topics, such as sex, sexuality, and 
gender identity, drugs and alcohol, and race with her children. She believes answering a child’s 
questions and learning together is a parent’s responsibility, and she made a conscious choice to 
be an involved, open, and warm parent during a childhood where parents and children didn’t 
frequently talk. “… yo pensé cuando estaba creciendo, dije: ‘Si yo tengo hijos, no quiero que 




sean como cerrados, quiero ser mejor que mis padres fueron conmigo… Quiero que mis hijos 
sientan que yo los quiero, que quiero estar con ellos en sus  triunfos, en sus fracasos.’” [… I 
thought to myself when I was growing up, I said to myself: “If I have children, I don’t want them 
to be like closed off, I want to be better than my parents were with me… I want my children to 
feel that I love them, that I want to be with them in their triumphs, and in their failures.”] The 
trusting, tight relationships Mari has worked to cultivate with her children help facilitate frank 
discussions about discrimination, unfair treatment, and other minority-status stressors her 
children face.  
This year was Mari’s older son’s senior year of high school, and he worried all year about 
getting accepted to college and affording tuition. At school and online, he frequently 
encountered negative messaging about his chances of acceptance as a Hispanic/Latino student. 
As he always does, Mari’s son shared his experiences with her, including how he successfully 
used the methods she taught him for managing anti-Latino discrimination.  
… él vino viendo todo eso: “Mejor tú ni apliques porque no hay oportunidades para los 
latinos o los hispanos”. Entonces él dice: “No sabía qué hacer si decir algo o quedarme 
callado, pero no, yo me quedo callado y sé que Dios va a tener algo para mí.’” [He came 
having seen all this: “Better that you not even apply because there aren’t opportunities 
for Latinos or Hispanics.” Then he says: “I didn’t know what to do, if to say something or 
stay quiet, but no, I stayed quiet and I know God will have something for me.”] 
Mari comforted and reassured her son, spurring him to keep fighting for what he 
wanted. “Sí y siempre llegamos a una conclusión de que las personas, si luchan por algo, algo 
van a conseguir…” [Yes, and we always arrived at the conclusion that if people fight for 




something, they’ll get something…] For Mari, her investment of attention, positive energy, 
advocacy, and encouraging words contributed to the triumph of her son’s acceptance to 
university this year: “El día que nos dijo que lo aceptaron yo estaba como llorando, porque yo 
nunca fui a la escuela, entonces le digo: “Eres la primera generación que va a ir a la escuela”. 
Entonces él también dice: “Todo porque tuve la mamá más mala del mundo.” [The day he told 
us that he was accepted I was like crying, because I never went to school, so I told him: “You are 
the first generation that is going to go to school.” And he said: “All because I had the meanest 
mom in the world.”] 
Participant 2- Elisa 
 Elisa immigrated to North Carolina from Mexico as a teenager, joining her father who 
had arrived several years before. She thinks frequently about how she will discuss issues of 
discrimination and racism with her children, especially now that her oldest son has reached 
adolescence. Although Elisa never discussed these sensitive topics with her own parents, 
besides being advised to “just [not] get in trouble,” she was alerted to the importance of this 
“talk” by her in-laws, who are African American. Her husband is in the armed forces and 
currently deployed, but when he returns, they plan to have their first intentional discussion 
about discrimination with their son, as her husband had with his parents.  
His parents told me as well that there was a certain age where we need to talk to [son] 
about being different, race-wise… Like even though we are all equal, we are different 
because of our skin color… So, yeah, they told me that there was a time where I need to 
have a more grown-up conversation with him. 




Elisa worries about having this discussion with her eldest son: that because he has not 
yet personally experienced any recognizable discrimination he won’t understand what he is 
being told, or that by introducing the existence of racism and ethnic bias she may tarnish her 
son’s innocent nature and “burst that bubble.” Even so, she is determined to prepare her son 
better than her parents prepared her.  
Elisa acknowledges that she has not personally experienced many overt expressions of 
anti-Latino discrimination, saying “I can count the times that somebody has said anything,” but 
she vividly recalls one incident as a teenager when she participated in a small rally with her high 
school class, and a teacher, Mr. Davidson. “And there was this older couple who was standing 
on the sidewalk and yelling, ‘Just go back to your country, you Mexicans!’ They just started 
screaming really loud to us. And we all looked amazed. Like, we’ve never seen that before 
where somebody screams.” While Elisa and the other students froze, Mr. Davidson responded 
in a calm, measured tone, advocating for his students and asking the hecklers for empathy and 
compassion toward the children. Elisa has turned to this memory and Mr. Davidson’s words as 
a model for how she responds to discrimination, and for how she plans to teach her children to 
react as well.  
And I always have those words in my mind because he was the only one that defended 
us that day. Nobody else even – he was the only one that stood up for us… and, he was 
really calm. He wasn’t upset. He was upset, but I guess he didn’t let it show. Like, he was 
the bigger person. So, I feel like he is really the one that showed me that I need to be as 
calm as I can, and even though I’m upset, not to show it because then, I let the other 
person win.  




As an adult, Elisa most frequently experiences discrimination related to language, like 
when she and her sister speak Spanish together in public. She is proud of being bilingual and 
wants her children to be too: “I don’t think you should be ashamed of speaking different 
languages… Spanish or Chinese or whatever it is.” When she speaks with her son about anti-
Latino discrimination, she will prepare him to face discrimination based on both his skin color 
and on his language. She plans to focus her advice on the possibility that her son may be 
confronted about speaking Spanish when out with his grandmother, Elisa’s mother, who speaks 
primarily Spanish. Elisa hopes she can teach her son to avoid responding negatively while also 
advocating for himself, as Mr. Davidson demonstrated at the rally.  
And I think that’s the main reason why we need to have that talk because it’s not, like, 
to defend my mom, but to stand up for themselves… To me, personally, I wouldn’t 
argue with somebody that is telling me all this stuff. “Why are you speaking Spanish?” 
“Because I can and I want to.” And that’s it. Walk away. You don’t need to be arguing 
with people like this. They’re full of hatred. 
With her daughter, who is 7 years old, Elisa plans to begin discussing discrimination 
earlier, because her daughter is alert to physical differences between individuals and curious 
about the language used to discuss race and ethnicity. Discriminatory experiences together 
have already prompted Elisa into discussions with her daughter; Elisa tries to use age-
appropriate language and examples in order to help her young daughter understand.  
Her hair is really black and really long, and people come to me and they’re like, “Oh my 
goodness. That Hispanic hair.” She asked me what “Hispanic” means. I was like, “It’s just 
Spanish because –” And she asked me, “How does she know we’re Hispanics? Because 




we haven’t spoke any Spanish, Mom.” And I’m like, “I guess the way we look.” And she 
was like, “How do we look?” And I was like, “Well, see, I’m a little darker than you are 
and our eyes are really brown… There’s different colors, and there’s different shades 
and there’s different heights. And the race is one of them that is different.” And she’s 
like, “I don’t understand.” But, she notices. 
For Elisa, talking to her children about anti-Latino discrimination will serve many 
functions. She wants her children to be empowered with strategies for advocating for 
themselves, tools she didn’t have as a teenager herself at the rally. She also hopes that calm, 
confident responses, followed by disengaging from the situation, will keep her children safe 
from some of the violent scenes she’s seen in videos. Finally, she hopes learning about the 
differences and similarities between people will prevent her children from internalizing and 
acting on prejudice themselves. “So, I think I need to have my son ready. I don’t want him to 
think that everybody’s bad or that everybody’s good. I want him to know that there is good and 
there is bad. So, I think it’s more important to burst that little bubble than to have him… not 
know what to do.” 
Participant 3- Carmen 
 Carmen joined her husband in North Carolina about 21 years ago. She has four children, 
with the oldest about to turn 21, caring for them by herself following her separation from her 
husband. As a person without documentation, she has endured significant anti-Latino and anti-
immigrant discrimination and unfair treatment throughout her time in the US; discrimination is 
a constant presence in her life here. “… bueno, por no tener papeles no te dan trabajo, no te 
pagan igual como a los de aquí, que sabes trabajar, pero no te dan lo mismo. Ajá, te desigualan, 




te ven como menos… todo por no tener esos documentos.” […well, for not having papers they 
don’t give you work, they don’t pay you equally to those from here, even if you know how to 
work, they don’t give you the same. Yeah, they treat you unequally, they see you as less, all for 
not having those documents.] Carmen has also been the target of anti-immigrant discrimination 
from the institutions where she has turned for help: she has been ignored and poorly attended 
so frequently at a local medical clinic that she no longer visits the clinic, not even for check-ups, 
which she additionally would struggle to afford.  
Carmen admits to feeling angered, disvalued, and overlooked by this constant lesser 
treatment because of her ethnicity, country of origin, and documentation status. Over time, 
anger and frustration have turned to resignation, and now Carmen largely avoids situations 
where she might confront discrimination or unfair treatment: “Pues a veces no– pues no parar a 
veces o no salir, no ir a buscar ayuda… no tengo tiempo para ir, porque por lo mismo… no salgo, 
incluso, no salgo mejor, no voy ni hago nada.” [Well sometimes, well I don’t stop or don’t go 
out, I don’t go look for help… I don’t have time to go, because it’s always the same… I don’t go 
out even, it’s better that I don’t go out, I don’t go or do anything.] Carmen feels that her status 
as an undocumented immigrant in the US has become even more maligned in the time she’s 
lived here, with more hurdles in her path and a starker difference between documented and 
not in terms of access to resources and opportunities.  
As much as these experiences and challenges trouble Carmen, she chooses not to share 
or discuss them with her children: “…de las cosas que a veces me pasan pues no se las comento 
yo a ellos, es más preferible para que no lo sepan.” […of those things that sometimes happen to 
me, well I don’t talk to them about that, it’s preferable that they don’t know.] She worries 




about how her children would understand her experiences with racism and discrimination and 
whether hearing these stories would seed distrust or prejudice towards others. It is very 
important to Carmen that her children treat others equally and avoid bias. “Yo les digo, todos 
somos iguales, todos somos hijos de Dios; si él es morenito, lo mismo, le circula sangre por las 
venas, a mí lo mismo.” [I tell them, we are all equal, we are all children of God; if he is dark-
skinned, the same, he has blood circulating in his veins, and I have the same.] Although she 
anticipates that they may face anti-Latino discrimination in the future, her children are citizens, 
and might not encounter the same challenges as their mother. Carmen prefers to preserve the 
possibility that her children stay removed from discrimination, or at least are left free to form 
their own opinions. “No, ellos van a experimentar ellos mismos, por sí mismos se tienen que dar 
cuenta.” [No, they are going to experience it for themselves, they’ll have to realize it for 
themselves.]  
Her choice to avoid discussing topics of discrimination and unfair treatment with her 
children may also be influenced by Carmen’s challenges with engaging her children in sensitive 
discussions, especially as they get older.  
“… como padre uno habla con ellos, pero pues hay veces que los hijos ya a cierta edad, 
ya no puedes decirles absolutamente nada, ya quieren hacer las cosas a su manera y ya 
no quieren obedecer a uno. Es difícil, es un poco duro, pero, pero pues siempre ahí tengo 
que estarme metiendo, diciéndole a – qué es lo que está bien, que es lo que está mal.” [… 
as a parent, you speak to them, but well, there are times when the children at a certain 
age, you can’t tell them absolutely anything anymore, they want to do things their way 




now and don’t want to obey you anymore. It’s difficult, it’s a little hard, but, but well I 
always have to get in there, telling them- what is good and what is bad.] 
Although she frequently tries to engage her children in difficult discussions, and uses 
communication strategies such as age-appropriate language and explanations, she 
acknowledges that with teens, “… pues uno lo intenta, ya de ahí depende de ellos si hacen – si 
obedecen o no.” [… well, one tries, and from there it’s up to them whether they do it- whether 
they obey or not.] 
 Carmen has a protective and conservative parenting style, characterized by warmth and 
closeness as well as careful monitoring and discipline. She is wary of her children’s public 
school, and she frequently reminds them to behave positively and “no se metan en problemas” 
[don’t get yourselves into trouble.] For Carmen, childhood and adolescence problem behaviors, 
including the severe bullying her son experienced in their neighborhood early in elementary 
school, can be traced to inadequate parental supervision and discipline. “… eso sucede porque 
pues habemos padres que no les ponemos atención a los niños en cierta manera y permitimos 
que la libertad – darle mucha libertad, soltarles más la rienda que frenarlos.” […this happens 
because, well, there are parents who don’t pay attention to their children in a certain way and 
allow them freedom- give them too much freedom, give them too much reins and not enough 
brakes.]  
The bullying against her son, which focused on his learning disability and difficulties in 
school, didn’t stop when Carmen spoke to the other children’s parents, so she advocated for 
her son with higher authorities: first with the school teacher and principal, and then, on the 
advice of a local Hispanic/Latino community organization, the police. Carmen comforted her 




son by reminding him of all those advocating for him and protecting him: “Y yo siempre 
diciéndole que no, que no tuviera el miedo, que no se preocupara porque no – nadie iba a 
hacerle daño, que por eso aquí hay leyes que lo protegen…” [And I was always telling him that 
he shouldn’t, that he shouldn’t be afraid, not to worry because no- no one was going to hurt 
him, that’s why there are laws here to protect him…] To her children, as well as to other 
parents, Carmen stresses the importance of avoiding violent or negative responses when 
confronting discrimination, bullying, or other forms of maltreatment, and the benefit of 
appealing to law enforcement. She also teaches her children to distance themselves from 
potentially dangerous or discriminatory situations, as she has learned to do during her time in 
the US.  
“Por más que te agredan a tus hijos, tú no puedes venir y también agredir al prójimo, 
porque estás también haciendo lo mismo, buscando violencia. Hablar a la policía y 
arreglarse, y pues distanciarse de la persona, evitar contacto o algo, ignorarlo o irte del 
lugar… buscar otro lugar donde puedas estar mejor con tu familia.” [As much as they 
attack your children, you can’t come and attack the other, because then you’re doing 
the same, looking for violence. Talk to the police and fix it, and then distance yourself 
from the person, avoid contact or something, ignore them or get out of that place… look 
for another place where you can be better with your family.]   
Participant 4- Luz 
 Sixth of eight children, Luz grew up in a warm and closely-knit family and remembers a 
happy childhood in Mexico. She has lived in North Carolina for 17 years, with her husband and 
three children. Luz is grateful for her life in the US, especially the stability, safety, and 




educational opportunities her family has found here. As a first-generation immigrant parent, 
Luz is also very alert to the differences between Mexican and American parenting norms and 
styles. Compared to her carefree and spontaneous childhood in Mexico, she notes that parents 
in the US value planning ahead, saving for the future, and organization. In Luz’s experience, US 
parents are also more tightly involved in their children’s schools and education than she 
remembers from her childhood. “Yo no recuerdo en mi vida que, por ejemplo, mis papás se 
hayan leído un libro conmigo. Donde van mis niños a la escuela dicen: “No importa que tú no 
hables inglés o que no sepas leer en inglés, pero lee con tu hijo en español. Lo importante es leer 
con él.”  [I don’t remember, for example, my parents having read a book with me ever in my 
life. Where my kids go to school they say: “It doesn’t matter if you don’t speak English or if you 
don’t know how to read in English, but read with your child in Spanish. The important thing is to 
read with him.”] 
However, along with these favorable differences in parenting style, Luz has also had to 
tackle problematic differences between the culture she was raised in and the culture in which 
her children are growing up. Especially as her children become teens, she feels herself pushing 
back against their growing independence and their adoption of what she considers American 
cultural norms and values, such as accepting attitudes towards abortion and homosexuality. 
“Y aquí este país no es así. Este país es todo lo contrario, como que los hacen más 
liberales…. Porque yo crecí así; entonces yo estoy luchando, hoy en día, con algo que es 
todo lo contrario a como yo crecí. Entonces mi hija no vio lo que yo viví pero mi hija está 
viviendo lo que está hoy por hoy aquí en este país.” [And here this country isn’t like that. 
This country is totally the opposite, like it makes them more liberal... Because I grew up 




like that, so I’m fighting, today, with something that is totally opposite of how I grew up. 
So, my daughter didn’t see what I lived but my daughter is living what is happening 
today here in this country.] 
Although she knows her children may be developing their own opinions and values 
distinct from her own, Luz is determined to model good behaviors and continue having open 
and honest discussions with them, even about sensitive topics such as sex and sexuality or drug 
use. “No me cuesta hablar con ella sobre estos temas, no me cuesta nada porque yo quiero 
darles toda la información posible.” [It’s not hard for me to talk with her (daughter) about these 
things, it’s not hard at all because I want to give them all the information possible.] She feels 
strongly that maintaining frank communication with teens is fundamental to the work of 
parenting: “Pero, como mamá, siento que no me voy a cansar nunca de estárselo diciendo a 
ellos.” [But, as a mother, I feel like I will never tire of saying this to them.] Luz knows that 
frequently engaging children in sensitive or difficult discussions opens the channel of parent-
child communication because this is how her parents interacted with her when she was the 
same age. “Entonces es como una cadenita. Él me lo dijo a mí, a su manera, y ahora yo se lo 
explico a mis hijos…” [So, it’s like a little chain. He (my father) told it to me, in his way, and now 
I’m explaining it to my kids.] Luz, unlike her father, also has the benefit of the internet, which 
she often uses to show her children informational videos or testimonies to reinforce their 
discussions.  
The honest communication Luz enjoys, in fact treasures, with her children extends to 
discussions of anti-Latino and anti-immigrant discrimination, as well as other forms of bias and 
racism. Luz remembers that she has always endeavored to raise her children free from racial 




prejudice and bias. When Luz’s oldest daughter was 4 years old, Luz’s husband was attacked at 
gunpoint; although she doesn’t remember the incident well, Luz’s daughter remembers 
knowing that the attackers were people of color. “Entonces nosotros, cuando hablamos sobre 
ese tema y hablamos de las personas de color, siempre decimos: “Pero no todas son así… Yo no 
puedo pensar que todas son como esas personas que nos sacaron ese susto tan feo.” [So then 
we, whenever we talk about this and we talk about people of color, we always say: “But not all 
are like that. I can’t think that all (people of color) are like those people who committed this 
frightful act.”] Through this example, Luz taught her children about the falseness of 
assumptions, generalizations, and biases against Hispanic/Latino Americans as well.  
Now, as a teenager, Luz’s daughter has been asked frequently by classmates about her 
country of origin or documentation status, or whether she or her family members have Green 
Cards or driver’s licenses. In addition to reassuring her daughter that as a US citizen she doesn’t 
need to be concerned, encouraging her to avoid negative reactions, and offering to advocate 
for her with the school principal, Luz addressed her daughter’s agitation by teaching her to 
reflect on the questioner’s intentions.  
Mi hija en un momento, cuando ella me lo contó, ella como que estaba un poquito 
irritada, ella estaba un poquito molesta. Me decía: “Pero ¿para qué quiere saber? ¿Qué 
le interesa?”, dijo mi hija. Pero ahí fue cuando yo le dije: “[Hija], quizás no te lo dijo por 
ofenderte ni te lo dijo por que te sintieras mal, solamente quería saber. Porque hay 
muchos mitos de cómo llegamos aquí, pero a veces la realidad ellos no la saben. 
Entonces tal vez es un poquito de curiosidad.” [My daughter in the moment when she 
told me about it, she was a little irritated, she was a little annoyed. She told me: “But, 




why does he want to know? Why is he interested?” she said. But that’s when I said: 
“[Daughter], maybe he didn’t say it to you to offend you or to make you feel bad, he just 
wanted to know. Because there’s a lot of myths about how we got here, but sometimes 
they don’t know the reality. So maybe it was just a little bit of curiosity.”]  
Especially in her children’s multi-ethnic, multicultural school, Luz wants her children to 
value recognizing and celebrating differences, learning from each other, and treating everyone 
equally and respectfully. By encouraging her daughter to take a different perspective on this 
situation, Luz hopes to turn a discriminatory question into an opportunity for mutual empathy 
and learning together, and to give her daughter a way to develop cultural and personal pride. 
Helping her children develop this pride and positive sense of self is important to Luz, 
because she sees internalized discrimination as an impediment to the success of minority 
children. “Yo siento que tal vez como son la minoría, siento como que de pronto ellos mismos 
quieren como hacerse tal vez un poquito… como chiquitos o como que: ‘Oh, prefiero no hablar 
para que no se den cuenta que estoy aquí.’” [Sometimes I feel like maybe because they are the 
minority, I feel like maybe they themselves want to make themselves maybe a little… like small, 
like “Oh, I’d rather not talk so they don’t notice I’m here.”] Although she knows that as their 
mother she’ll never fully experience the challenges her children bear while apart from her, Luz 
has always worked to encourage self-esteem and positivity in her children, to counter a world 
which makes them feel lesser because of their ethnicity and appearance. “‘Tú no te escondas de 
ti, ni te apenes de ti. Ni porque eres morenita, ni porque tienes el pelo oscuro, ni porque hablas 
español. Tú no puedes sentirte menos. Tú vales, tu voz cuenta, tú eres importante.’” [“Don’t you 
hide from yourself, and don’t feel ashamed of yourself. Not because you’re dark-skinned, not 




because you have dark hair, not because you speak Spanish. You can’t feel less than. You 
matter, your voice counts, you are important.”]  
 
Discussion 
 The results of this preliminary phase of the study, consisting of a small sample of 4 
participants out of a proposed total of 20 participants, favorably demonstrate the feasibility of 
this course of study, and highlight potential areas for protocol improvement. The early data 
illustrate that Hispanic/Latino parents use several strategies to discuss complex issues of anti-
Latino and anti-immigrant discrimination, ethnic bias, and unfair treatment with their children; 
these strategies can be grouped into 8 major themes (Figure 1). In addition to parental 
practices widely described in African American families’ ethnic-racial socialization, including 
cultural socialization, preparation for bias, and egalitarianism, our 4 participants advocate for 
and comfort their children, encourage avoidance of negative responses, teach universal 
empathy and respect, learn about discrimination together, and practice accepting and ignoring 
unfair treatment.3 The data demonstrate that parents’ individual level of comfort with these 
discussions and their choice of strategies is influenced by several factors, including the 
challenges and positive aspects of their lives in the US, their religious beliefs, and their current 
resources and sources of support (Figure 1). Most notably, parent’s approaches appear to be 
strongly shaped by their individual parenting style and perspective on engaging children in 
difficult discussions, as well as their personal experiences with discrimination. 
 Parents with proactive and highly involved parenting styles, such as Mari and Luz, who 
both see educating and empowering children to make appropriate decisions as a parent’s job, 




seem to be the most comfortable with engaging their children in these discussions. Both view 
honest and open communication as intrinsic to raising children who are prepared to make 
sound choices, and both are proud of the positive relationships they have built, especially with 
their older teenage children. These mothers’ confidence in their ability to help their teens 
navigate precarious social situations throughout their adolescence removes the barrier of 
discomfort from discussing anti-Latino discrimination and bias. Both mothers also have had 
demonstrably successful conversations about anti-Latino bias with their teens: both of their 
oldest children (Mari’s son and Luz’s daughter) have positively managed instances of anti-Latino 
discrimination at school using the strategies they were taught.  
 Elisa appears to have a gentler and more protective parenting style; in addition, her 
children are younger than those of the other participants and Elisa has less experience 
navigating sensitive topics with them. Although she recognizes the importance of talking to her 
children about anti-Latino discrimination and ethnic bias, her experiences with difficult 
conversations with her children to date have been challenging. She’s felt her children struggling 
to understand her, both because of their young age and their lack of personal exposure to 
discrimination. Elisa is also worried that revealing the reality of racism and bias to her son may 
hurt him or complicate his relationships with others, especially given their multiracial family. 
These concerns erode Elisa’s confidence in engaging her children in discussions about anti-
Latino discrimination. Carmen’s parenting style is comparatively stricter than the other 
participants’, and she too has struggled to engage her children in conversations about sensitive 
topics, such as intimate relationships; she has felt largely ignored or misunderstood, especially 




by her older children. These experiences appear to have shaped a reluctance toward initiating 
delicate conversations with her children, including those about anti-Latino discrimination. 
 Each participant’s own experiences with discrimination over time also influences how 
they discuss anti-Latino discrimination with their children. As a teenager, Elisa’s most upsetting 
experience of discrimination, at the rally with her class, caught her unprepared to defend 
herself; now, it’s important to her that her son not experience this helplessness. She hopes to 
protect her son emotionally by empowering him to advocate for himself, as well as physically. 
Although she hasn’t personally experienced assaultive discrimination she is aware from 
watching videos online that as a “not light-skinned or white-skinned” young man, her son is also 
vulnerable to physical violence. Mari and Luz have both had similar trajectories of experience 
with discrimination: while they confronted significant anti-Latino and anti-immigrant 
discrimination in their early years in the US, they feel their situations as first-generation 
immigrants have now improved. Because of this, they see anti-Latino discrimination as a given 
which their children can learn to adapt to and overcome, as they themselves have. In contrast, 
Carmen continues to endure significant hardships due to her ethnicity and immigration status, 
and in fact she feels like the US has become an increasingly hostile place for her and her family. 
Constantly being overlooked, she no longer has the energy to try to confront anti-Latino and 
anti-immigrant discrimination, and chooses to avoid discussing this painful topic with her 
children.  
 All of the participants shared one common response to their personal experiences with 
anti-Latino and anti-immigrant discrimination: teaching their children to treat everyone equally. 
All of the mothers worked to carefully avoid inculcating ethnic or racial bias in their children, by 




helping them challenge stereotypes, practice respect and empathy for everyone, and recognize 
and accept individual differences. Remembering their own experiences and the biases they may 
have once held toward individuals of other races or ethnicities, and recognizing the US as a 
multi-racial, multi-ethnic, and multi-cultural country, all of the mothers prioritized raising 
tolerant and accepting children.  
 At this stage of the study, given the small number of initial participants, firm conclusions 
regarding the techniques Hispanic/Latino parents utilize to discuss anti-Latino and anti-
immigrant discrimination with their children cannot be drawn. In addition, the demographic 
similarities among the 4 participants, including their gender, country of origin, and length of 
time in the US limit the generalizability of the findings thus far. However, this initial phase of 
the study has demonstrated the utility of the study design and the appropriateness of the 
interview instrument for gathering the data of interest. Participants responded favorably to the 
structure of the interview guide, with initial questions to establish rapport before broaching 
more sensitive topics. Participants were able to comfortably and candidly discuss their general 
experiences with discrimination and parent-child communication as well as provide details 
about specific incidents. However, participants did occasionally struggle to recognize, separate, 
or elucidate specific episodes of anti-Latino discrimination. This may be because, having been 
exposed to many years of discrimination in the US, the participants may have normalized or 
even internalized racist or discriminatory treatment.  
 In order to improve the interview guide and support participants in describing specific 
incidents of anti-Latino or anti-immigrant discrimination, I developed an addendum to the 
interview guide. This addition consists of several common scenarios of everyday anti-Latino 




discrimination that participants may or may not have encountered with their children, 
accompanied by several follow-up questions prompting participants to describe how they 
would react to this situation. The interview guide addendum may be found in Appendix 2C. 
These questions will be appended to the interview guide upon IRB approval of the modification 
to the original structure of the study.  
 
Conclusion 
This study aims to address a pressing literature gap and explore the ways in which 
Hispanic/Latino parents discuss issues of anti-Latino and anti-immigrant discrimination and 
unfair treatment with their children. Although specific strategies and techniques for talking to 
children in African American families about race, racism, bias, and discrimination are well-
described, even being nicknamed “The Talk,” this topic has not been as thoroughly studied in 
Hispanic/Latino families.53 This initial phase of the study, with 4 out of a total of 20 planned 
participants, assesses the feasibility of the larger study as well as the utility of the instrument 
developed by the research team. The initial data demonstrating the 8 communication strategies 
utilized by Hispanic/Latino parents both expand on the established tools described in African 
American families and correlate well with Ayón’s 2016 study of Hispanic/Latino families.2 This 
initial study also explored possible factors influencing parents’ comfort with engaging their 
children in these difficult discussions. This information, as well as participants’ perspectives on 
current and desired future resources, can be used to develop tools and interventions to support 
parent-child communication regarding anti-Latino discrimination using effective, culturally-
sensitive, and age-appropriate information and techniques. Given the demonstrated utility of 




the interview guide and feasibility of this study, and incorporating the changes to the study 
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Appendix 1: Limited Systematic Review 
 
Purpose 
 I performed a limited systematic review of existing literature in order to gauge the level 
and quality of current evidence on the topic of parent-child communication about minority-
status stressors in Hispanic/Latino households in the United States. This limited review will 
present a critical appraisal of the extant literature, synthesize the findings, describe the 
limitations of the existing literature, and propose avenues for further research.  
Methods 
Focused Question 
To guide the search and synthesis of existing literature, a focused research question was 
formulated utilizing Cooke et al.’s SPIDER tool for qualitative systematic reviews.1 The focused 
question informing this systematic review is: What are US Hispanic/Latino parents’ experiences 
with and attitudes toward parent-child communication about various minority-status stressors?  
Table 1.1: SPIDER Tool for Focused Question Development  
S 
Sample 




Parent-child communication about various minority-status 
stressors including discrimination, racism, ethnic bias, deportation 
threat, and cultural socialization 
D 
Design 
Semi-structured interviews or focus groups 
E 
Evaluation 
Parents’ experiences with and attitudes toward parent-child 










What are US Hispanic/Latino parents’ experiences with and 
attitudes toward parent-child communication about various 
minority-status stressors?  
 
Eligibility Criteria for Articles  
Given this focused research question, relevant studies were selected using the eligibility 
criteria detailed below. The time frame of 2010 to 2020 was selected in order to focus on 
studies performed in a sociopolitical context reflective of the current climate.  
1. English-language studies. 
2. Studies performed in the United States. 
3. Studies published from 2010 to 2020. 
4. Studies utilizing data from semi-structured interviews or focus groups.  
Search Strategy  
Searches were conducted in PubMed and Scopus using the search algorithms listed 
below. An initial screen was performed based on title, followed by a secondary screen based on 
abstract. This initial search identified 3 relevant systematic reviews, and the studies included in 
the systematic reviews were screened for inclusion based on abstract and title. In addition, 10 
relevant articles identified previously by title and abstract were also included. Following this 
initial screening, 20 full articles were reviewed for inclusion and 4 studies were selected based 
on the above inclusion criteria. The systematic review search strategy is summarized in Figure 
1.1.  
PubMed Search Algorithm: ((((((((((Hispanic) OR Latino) OR Latina) OR Latinx) OR 
Mexican)) OR immigrant)) AND ((((Parent) OR Parental) OR Mother) OR Father)) AND 




((((child) OR adolescent) OR teen) OR children)) AND (((Communication) OR Talk*) OR 
Speak*) 
Scopus Search Algorithm: Hispanic OR latino OR latina OR latinx OR Mexican OR 
immigrant AND parent OR parental OR mother OR father AND child OR children OR teen 
OR adolescent AND communication OR talking OR speaking AND racism OR racial OR 
























Figure 1.1: Systematic Review Search Strategy  
Selected Studies 
















Screened on title: 

























Articles selected for 
Systematic Review: 
4 




1. Talking to Latino Children About Race, Inequality, and Discrimination: Raising 
Families in an Anti-Immigrant Political Environment. Cecilia Ayón. (2016).2  
2. Luchamos Por Nuestros Hijos: Latino Immigrant Parents Strive to Protect Their 
Children From the Deleterious Effects of Anti-Immigration Policies. Sandy P. Philbin 
and Cecilia Ayón. (2016).3  
3. Exploring Parent–Child Communication in the Context of Threat: Immigrant Families 
Facing Detention and Deportation in Post-9/11 USA. M. Brinton Lykes, Kalina M. 
Brabeck, and Cristina J. Hunter. (2013).4  
4. Cultural Socialization Practices Among Latino Immigrant Families Within a Restrictive 
Immigration Socio-Political Context. Cecilia Ayón, Imelda Ojeda, and Elizabeth 
Ruano. (2018).5  
Critical Appraisal of Selected Studies 
The 4 selected studies were critically appraised using the 10-question Critical Appraisal Skills 
Programme (CASP) qualitative checklist.6 The results of this critical appraisal are presented in  
Table 1.2 below.  
Table 1.2: CASP Qualitative Critical Appraisal Checklist Results  
 Study 1 Study 2 Study 3 Study 4 
Section A: Are the results valid? 
Is there a clear 
statement of 
aims? 
Yes Yes Yes Yes 
Is a qualitative 
methodology 
appropriate? 
Yes Yes Yes Yes 
Was the research 
design 
appropriate? 
Yes Yes No Yes 
Was the 
recruitment Yes Unsure Unsure Yes 






Was the data 
collection 
appropriate? 








Yes No Yes No 




Yes Yes No Yes 
Was data analysis 
rigorous? Yes Yes Unsure Yes 
Is there a clear 
statement of 
findings? 
Yes Yes No Yes 
Section C: Will the results help locally? 
How valuable is 
the research? High Moderate Moderate  High  
 
Summary of Key Critical Appraisal Findings 
 In general, the 4 included studies were of moderate-to-high methodological quality. All 
of the studies addressed important and topical gaps in the literature, including the ways in 
which Hispanic/Latino parents prepare their children to experience discrimination, protect their 
children from the harms of anti-immigrant policies and sentiment, communicate with their 
children about deportation threat, and inculcate Mexican cultural pride.2-5 For all 4 studies, a 
qualitative methodology was appropriately chosen to learn from parents’ lived experiences and 
perspectives, and to allow for a wide range of responses.2 In all but one case (Study 3), the 
research design was well-articulated and appropriate for addressing the key questions of the 
study. Study 3 was a post-hoc secondary analysis of data gathered for other purposes within a 




larger study; this study design is vulnerable to bias from selecting only favorable, confirmatory, 
or consistent evidence.4  
 Three of the studies (Studies 1, 2, and 4) recruited participants, using purposive 
sampling, from parenting and literacy programs at Latino community organizations; notably, 
these 3 studies involved the same author (Ayón) and likely the same recruitment 
populations.2,3,5 The majority of the participants in these 3 studies were women, young 
(average age 35-36 years old), of Mexican origin, and fairly established immigrants (having lived 
in the US approximately 14 years on average).2,3,5 There is limited information regarding the 
characteristics of target individuals who did not agree to participate, introducing the possibility 
of selection bias. In addition, participants all attended community-based programs which may 
have increased their awareness of minority-status concerns, further differentiating the sample 
from the general population.2 The recruitment methods utilized in Study 3 are also susceptible 
to significant selection bias, as participants were personally identified by community leaders 
involved in the research and may not accurately represent the broader population of interest.4 
 Studies 1, 2, and 4 shared similar data collection and analysis strategies; in fact, Studies 
1 and 4 appear to be sequential analyses of the same data.2,3,5 Data was gathered using in-
depth, semi-structured interviews performed in Spanish, recorded, and transcribed.2,3,5 All 3 
studies were analyzed using constructivist grounded theory, and the processes for coding the 
data and deriving themes are well-described.2,3,5 The use of multiple coders contributes to the 
validity and reliability of the authors’ findings in these 3 studies.2,3,5 In addition, Study 4 
included respondent checks of preliminary data and Study 1 used a peer debriefing model to 
heighten the credibility of emerging themes.2 These studies do have a weakness in data analysis 




in that contradictory data or data not supporting the authors’ claims are not discussed.2,3,5 
Study 3 analyzed, coded, and triangulated three data sources: interviews, open-ended survey 
responses, and excerpts from community meetings.4 Although the triangulation of various 
sources may enhance validity, the post-hoc nature of the study question and the use of select 
excerpted data reduces the reliability of this study’s findings.4 However, because Study 3 was 
based on participatory and action research (PAR), the authors argue their results do accurately 
represent the views of those directly affected.4 
 Overall, the 4 included studies represent moderate-to-high value research: each study 
contributed new findings regarding parent-child communication in Hispanic/Latino households, 
applicable to advocacy, parenting intervention development, community education, or other 
work with this population.2-5 Because of the geographic and temporal context of Studies 1, 2, 
and 4 (Arizona during a period of increasingly restrictive anti-immigrant legislation), the findings 
of these studies may only be generalizable to areas with similarly strict policies.2,3,5 Study 3 also 
acknowledges limited generalizability among Hispanic/Latino immigrants who are less heavily 
involved in community activism than their chosen participants.4  
Synthesis of Key Findings 
 The 4 selected studies describe the range of communication strategies Hispanic/Latino 
parents utilize to process difficult minority-status stressors with their children. In studies 1, 2, 
and 4, the age range of children was restricted to 7 to 12 years old, as children become more 
aware of racial and ethnic differences during this developmental stage.2,3,5 Study 4 used two 
different samples: parents with children ages 5 to 16 and parents with children under 18 years 
old.4  




 Study 1 identified 7 main communication strategies Hispanic/Latino parents use to 
discuss discrimination and ethnic bias with their children; often, these discussions are sparked 
by an incident of discrimination experienced or witnessed by the child.2 These strategies 
generally fall within comforting and advocating for the child, preparing the child for 
discriminatory experiences and building negative stereotypes, and educating the child about 
diversity, their own culture, and other factors necessary to understand the incident, such as 
differences in immigration status.2 The strategies described in Study 1 both mirror and expand 
on well-studied methods of ethnic-racial socialization employed by African American parents, 
applying this framework to the intersectional stressors experienced by families who are both 
minorities and immigrants.2 Similar techniques are used by parents in Study 2 to support 
children within an anti-immigrant climate.3 These parents also reassure and comfort their 
children, in addition to taking steps to prepare their families for the event of detention or 
deportation, working to improve their own social position, and advocating for broader change.3 
Study 3 also investigated how parents communicate with their children about detention and 
deportation threat, with similar findings to Study 2: reassuring children, encouraging hope, and 
preparing their families for potential deportation.4 Finally, Study 4 presented the ways in which 
parents pass facets of Mexican culture to their children, including by sharing food, cultural 
events, and stories from their home country.5 This practice of cultural socialization is another 
tool parents use to combat the discrimination children experience, increasing their resiliency 
and sense of cultural and ethnic pride.5  
Findings from the 4 studies also illuminate why parents may choose not to communicate 
with their children about minority-status stressors. In Study 1, parents admit to being 




unprepared to discuss such sensitive topics and unsure of how to react to their children’s 
experiences with discrimination.2 Some parents in Studies 2 and 3 preferred to protect children 
from exposure to minority-status stressors such as deportation threat by avoiding or only 
selectively or vaguely discussing these difficult topics.3,4 Study 3 provides additional insight into 
parents’ reasons for not engaging their children in conversations about detention and 
deportation, including gendered understandings of family roles, a paucity of resources to 
respond to such an event, personal lack of understanding, or even as a protective mechanism 
for coping with stress.4 This study, as well as Study 2, also conveys parents’ acknowledgement 
that their children learn about deportation threat and other minority-stressors through other 
means, such as the media, school, or acquaintances, and can’t be completely sheltered.3,4  
Limitations and Future Research 
 This systematic review faced several significant limitations. Chiefly, this topic has not 
been extensively explored in the literature. Three of the 4 studies share an author and 
recruitment populations, and although not explicitly stated, Studies 1 and 4 appear to be 
separate analyses of the same research.2,5 Because of this, the participants represent a narrow 
range of geographic locations (Arizona, Massachusetts, and Rhode Island) and sociopolitical 
contexts, and the results may be of limited generalizability to Hispanics/Latinos elsewhere in 
the US.2-5 Additionally, these 4 studies only include participants from El Salvador, Guatemala, 
and Mexico, and may not represent the experiences or perspectives of Hispanics/Latinos from 
other countries of origin.2-5 While future research should expand the generalizability of these 
findings by exploring the experiences of Hispanic/Latino parents in different locations or from 
diverse countries of origin, there is also a need for exploring the perspectives of children, who 




were not included in any of the studies, and fathers, who tended to be underrepresented in the 
samples.2-5 Longitudinal studies investigating the long-term effects of parent-child 
communication on children’s developmental, social, academic, and health outcomes would also 
contribute to knowledge in this area.2,4 Such research would provide additional information 
useful for designing effective parenting interventions to improve parent-child communication 
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Appendix 2: Methods 
 
Appendix 2A: Semi-Structured Interview Guide  
 
Table 2.1: Semi-Structured Interview Guide, English 
Introduction 
A. Establish Rapport. Hi. My name is Keren Eyal and I am a student 
researcher at the University of North Carolina at Chapel Hill. I am 
working with Drs. Schilling and Perreira on a study about the experiences 
of Hispanics/Latinos with discrimination.  
B. State Purpose. Today, we will be talking about your experience and your 
child/children’s experiences living in North Carolina. I am interested in all 
aspects of your experience, both good and bad. 
C. Explain Motivation. We plan to use this information to help us 
develop resources and support systems to help Hispanic/Latino 
parents support their children in navigating difficult social 
circumstances including racial/ethnic bias, discrimination, and bullying. 
D. Describe Interview Length, Process, Confidentiality, and Recording. 
The interview will take about 60 minutes. I have some questions in 
mind, and I’m sure that you will have some things that you would like 
to talk about too. So, think of this as a guided conversation. We will be 
as informal as possible. You can stop talking at any time. If I raise an 
issue or ask a question you don’t want to talk about, just say so and we 
will move on to something else, that’s OK.  
I’m going to record our conversation because I don’t want to take 
many notes while we talk. This way, I can really concentrate on what 
you have to say. If you want me to turn the recording off for any reason 
or at any time, just say so.  No one will hear the recording except for the 
research team.  When we type up our conversation, we will take out 
your name and any other identifying information from the transcript, 
like names of people and places. In other words, no one will know who 




you are, but a lot of people will hear what you have to say. Nothing you 
say can be traced back to you. I promise to keep everything you tell me 
strictly confidential. 
The document you received contains information about our study. 
Please let me know if you have any questions after you read it.  
If you agree to participate in the interview, please say: “I agree”. 
[Pause for verbal consent] If you ever need to contact me, Dr. Perreira, 
or Dr. Schilling about this study, our information is on the information 
sheet you received.  
I will remove the name of everyone I interview so that no one can 
identify you. We will label your recording with a number [Participant X], 
and that way your real name will not be connected to this information. 
 Is it okay if I turn on the tape recorder now? [Interviewer get verbal 
consent to record] 
[Interviewer turns on the tape recorder] The tape recorder is now 
on. Any questions? Okay. Let’s start. 
Background 
Questions 
• How long have you lived in North Carolina?  
• [If not born in North Carolina] Where did you move to North Carolina 
from?  
• Tell me a little bit about your family. How many people live in your 
household? What are their relationships to you?   




• What do you like (dislike) about living in the U.S.?  What do you like 
(dislike) about living in North Carolina? 
• What types of challenges do you think Hispanics/Latinos face living in the 
U.S.?  In North Carolina?  
Probe: Immigrants and/or Spanish-speakers (differences/similarities) 
• What types of resources are available to help Hispanic/Latino families 
living in the U.S.? In North Carolina?  




Probe: Immigrants and/or Spanish-speakers (differences/similarities)  
• How do you think most people in the U.S. feel about Hispanics/Latinos 
living in the U.S.? In North Carolina? 
Probe: Immigrants and/or Spanish-speakers (differences/similarities) 
• How do you think attitudes towards Hispanics/Latinos in the U.S. have 
changed in the past 2-3 years? In North Carolina? 




• How would you describe the community in which you live?  
• What do you like (dislike) about life in your community?    
• How are Hispanic/Latino families treated in your community?  
Probe: Immigrants and/or Spanish-speakers (differences/similarities) 
• How do you think attitudes towards Hispanics/Latinos in your community 
have changed in the past 2-3 years?  
Probe: Immigrants and/or Spanish-speakers (differences/similarities) 
• What types of challenges do you think Hispanics/Latinos face living in 
your community?   
Probe: Immigrants and/or Spanish-speakers (differences/similarities) 
• What types of resources are available to help Hispanic/Latino families 
living in your community?  
Probe: Immigrants and/or Spanish-speakers (differences/similarities) 
• How often have you seen or heard about Hispanic/Latino persons 
(children) being treated unfairly in your community?  
Probe: Get detailed descriptions of what happened. 
Probe: How have people in the community (e.g., Hispanic/Latino leaders, 
political leaders, and religious leaders) responded to these experiences? 
• How often have you (your children) been treated unfairly in your 
community?  
Probe: Get detailed descriptions of what happened. 




Probe: How have you responded to these experiences? How have you 
advised your children to respond to these experiences? 
Local School 
Context 
• How would you describe your child’s (children’s) school(s)?  
• What do you like (dislike) about your child’s (children’s) school(s)? 
• How are Hispanic/Latino families treated in your child’s (children’s) 
school(s)? 
Probe: Immigrants and/or Spanish-speakers (differences/similarities) 
• How do you think attitudes towards Hispanics/Latinos in your child’s 
school have changed in the past 2-3 years?  
Probe: Immigrants and/or Spanish-speakers (differences/similarities) 
• What types of challenges do you think Hispanic/Latino children face in 
your child’s school?  
Probe: Immigrants and/or Spanish-speakers (differences/similarities) 
• What types of resources are available to help Hispanic/Latino children in 
your child’s school?   
Probe: Immigrants and/or Spanish-speakers  
• How often have you seen or heard about Hispanic/Latino students being 
treated unfairly in your child’s (children’s) school?  
Probe: Get detailed descriptions of what happened. 
Probe: How have people (parents, teachers, administrators) in the school 
responded to these experiences? 
• How often have you (your children) been treated unfairly in your child’s 
(children’s) school?  
Probe: Get detailed descriptions of what happened. 
Probe: How have you responded to these experiences? How have you 
advised your child to respond to these experiences? 
Family 
Context 
• Tell me a little bit more about your family. How do you support one 
another when you experience a challenge or problem?  




• When you or someone in your family has a difficult problem do you ask 
others for help? Whom? 
Probe: Friends, religious leaders, and community resources? 
• What types of topics do you find difficult to speak about with your 
child/children?  
Probe: Have you ever spoken with your child/children about racial/ethnic 
bias? Unfair treatment? Discrimination?  
• How do you speak with your child/children about difficult topics? What 
do you think is the best way to talk to a child about difficult topics? 
• How do you speak with your child/children about racial/ethnic bias? 
Unfair treatment? Discrimination?  
Probe: What do these terms mean to you? How do you describe 
racial/ethnic bias? Unfair treatment? Discrimination?  
• What makes it hard (easy) to talk to children about racial/ethnic bias? 
Unfair treatment? Discrimination?  
• What types of resources do you think might help you discuss these topics 
with your child/children?   
• What advice would you give to parents whose children are encountering 
racial/ethnic bias, unfair treatment, or discrimination in their schools or 
communities?  
• What advice would you give to parents about how to talk to children 















Appendix 2B: Codebook 
 
Table 2.2: Codebook  
 
#BACKGROUND Black ● 
# 
Uses 
Background or demographic information provided by the participant 
6 #background: Children's ages The ages of participant’s child/children 
4 #background: Country of origin The participant’s country of origin 
4 #background: Family/household 
composition 
The participant’s family/household 
composition 
4 #background: Life in home country Aspects of life in participant’s home country 
4 #background: Time in US Participant’s length of time spent in the US 
ATTITUDES TOWARDS LATINOS Brown ● 
# 
Uses 
Participant’s perspective on attitudes towards Hispanics/Latinos or 
immigrants/undocumented individuals held by Americans 
5 Attitudes Towards Latinos: Changes Changes to these attitudes participant has 
observed during their time in the US 
4 Attitudes Towards Latinos: Negative Negative attitudes towards Hispanics/Latinos 
or immigrants undocumented individuals 
1 Attitudes Towards Latinos: Neutral Neutral attitudes towards Hispanics/Latinos 
or immigrants undocumented individuals 
8 Attitudes Towards Latinos: Positive Positive or favorable attitudes towards 
Hispanics/Latinos or immigrants 
undocumented individuals 
CHALLENGES Purple ● 
# 
Uses 
Participants discusses challenges they and their families face living in the US 
17 Challenges: Different cultural norms Different cultural norms or customs of the 
US 
3 Challenges: Documentation Obtaining or lacking documentation 
(including driver’s license, Social Security 
Card, or passport)  
9 Challenges: Employment/Work/ 
Money/Housing 
Obtaining employment, difficulties at work, 
financial or housing problems 
7 Challenges: Language Language or language barriers 
2 Challenges: Medical Care Obtaining or accessing medical care 
CORONAVIRUS White ○ 
# 
Uses 
Participant discusses the current coronavirus/COVID19 global pandemic. 
3 Coronavirus Current coronavirus/COVID19 global 
pandemic 
CURRENT RESOURCES Orange ● 






Resources participant is currently aware of offering support to themselves or their 
children as Hispanics/Latinos or immigrants/undocumented individuals 
8 Current Resources: Community 
Organizations 
Community organizations or examples of 
support/resources offered by community 
organizations 
3 Current Resources: Peer/Family 
Support 
Peers or family members  
 
1 Current Resources: School School or examples of support/resources 
offered by schools 
DIFFICULT DISCUSSIONS Yellow ● 
# 
Uses 
Participant discusses engaging in difficult discussions with their children or others 
(including race, discrimination, bullying, sex, drug use, etc.) 
7 Difficult discussions: Age appropriate 
language 
Using age-appropriate language or 
explanations  
9 Difficult discussions: Avoiding  Avoiding difficult discussions or reasons for 
avoiding difficult discussions  
2 Difficult discussions: Children are too 
young 
Children’s age as a reason for avoiding 
difficult discussions  
6 Difficult discussions: Children don't 
understand 
Children’s inability to understand as a 
challenge for or reason to avoid difficult 
discussions 
6 Difficult discussions: Children don't 
want to listen 
Children’s stubbornness or unwillingness to 
listen as a challenge for or reason to avoid 
difficult discussions 
24 Difficult discussions: Importance of Importance or value of difficult discussions, 
or examples of the importance or value of 
difficult discussions 
7 Difficult discussions: Not knowing 
how 
Not being prepared or not knowing how as a 
reason to avoid difficult discussions 
3 Difficult discussions: Not wanting to 
end innocence 
Not wanting to end a child’s innocence as a 
reason for avoiding difficult discussions 
20 Difficult discussions: Parent's 
responsibility 
Parent’s responsibility or duty to have 
difficult discussions.  
8 Difficult discussions: Sex, sexuality Difficult discussions related to sex or 
sexuality 
4 Difficult discussions: With adults Difficult discussions with adults 
DISCRIMINATION Red ● 
# 
Uses 
Current or past personal, family, or child experience of discrimination, including 
bullying. 
3 Discrimination: Ability/Disability Discrimination based on physical or mental 
functioning or ability/disability 
5 Discrimination: Appearance Discrimination based on appearance 
16 Discrimination: Bullying Discrimination described as bullying 




1 Discrimination: Class/Economic Discrimination based on socioeconomic class 
5 Discrimination: Employment Discrimination at work or related to work 
13 Discrimination: Ethnicity Discrimination based on ethnicity 
14 Discrimination: Family relationships Discrimination directed from or towards a 
family member or related to a family or 
intimate relationship 
6 Discrimination: Fear of Fearing or worrying about discrimination 
7 Discrimination: Gender/Sexual 
Orientation 
Discrimination based on gender, sex, sexual 
orientation, or gender identity 
13 Discrimination: 
Immigration/Documentation Status 
Discrimination based on immigration or 
documentation status 
21 Discrimination: Institutions Discrimination that occurs in or is related to 
an institution (medical clinic, social services, 
etc.) 
17 Discrimination: Language Discrimination based on preferred language 
10 Discrimination: Neighborhood Discrimination in participant’s neighborhood 
18 Discrimination: Other 
Races/Ethnicities 
Discrimination either directed toward or 
from individuals of other races/ethnicities 
(ex: African Americans) 
16 Discrimination: School Discrimination related to or occurring at 
school 
3 Discrimination: US Discrimination in the US in general  
12 Discrimination: Within Hispanic 
Community/Self-Directed 
Discrimination either within the 
Hispanic/Latino or 
immigrant/undocumented community or 
self-directed  
FEELINGS RE DISCRIMINATION Dark Green ● 
# 
Uses 
Participants discuss their or their children’s feelings related to experiences of 
discrimination 
7 Feelings Re Discrimination: Angry Feelings of anger related to or associated 
with experiences of discrimination 
4 Feelings Re Discrimination: 
Guilty/Helpless 
Feelings of guilt or helplessness related to or 
associated with experiences of 
discrimination 
11 Feelings Re Discrimination: Sad/Hurt Feelings of sadness or hurt associated with 
or related to experiences of discrimination 
4 Feelings Re Discrimination: 
Scared/Uncomfortable 
Feelings of fear or discomfort related to or 
associated with experiences of 
discrimination 
FUTURE RESOURCES Teal ● 
# 
Uses 
Participant discusses desired future resources to support parents in discussing 
discrimination, racism, or ethnic bias with their children 




3 Future Resources: For Children A future resource to develop or improve 
children’s skills for managing experiences of 
discrimination, racism, or ethnic bias 
4 Future Resources: Parent Peer 
Support 
A future resource to support parents using 
parent peer support 
5 Future Resources: Skill Training A future resource to support parents through 
parent skill training 
NEIGHBORHOOD Dark Blue ● 
# 
Uses 
Participant describes aspects of their community/neighborhood 
2 Neighborhood: Negative Negative aspects 
4 Neighborhood: Positive Positive aspects 
PARENTING Light Blue ● 
# 
Uses 
Participant discusses or describes a parenting style or strategy 
12 Parenting: Challenges A challenging or frustrating experience as a 
parent 
14 Parenting: Discipline/Bad Behaviors Discipline or the consequences of lack of 
discipline 
8 Parenting: Family Unity A parenting style or strategy related to 
family unity 
7 Parenting: Modeling Good Choices A parenting style or strategy related to 
modeling positive choices for children  
15 Parenting: Open Communication A parenting style or strategy related to open 
communication with children 
18 Parenting: Parental Involvement A parenting style or strategy related to 
parental involvement in their children’s lives 
6 Parenting: Warmth A parenting style or strategy related to 
parental warmth or affection 
POSITIVE EXPERIENCES Pink ● 
# 
Uses 
Participant mentions positive experiences as a Latino/Hispanic or 
immigrant/undocumented individual living in the US 
7 Positive Experiences: Comfort/ 
Wellbeing 
Comfort, wellbeing, or ease of life in the US.  
3 Positive Experiences: Employment Experiences at work/related to employment 
3 Positive Experiences: Good 
environment for children 
Experiences related to the US being a good 
environment for children 
12 Positive experiences: School Experiences of parent or child at school or 
related to school  
5 Positive Experiences: Support and 
Assistance 
Experiences related to receiving support or 
assistance 
RELIGION Gray ● 






Participant mentions religion, religious belief, faith, or God 
5 Religion Religion, religious belief, faith, or God 
STRATEGY Light Green ● 
# 
Uses 
Strategy or tool participant uses to discuss discrimination, ethnic bias, racism, or unfair 
treatment with their children 
35 Strategy: Advocate for Self/Child Advocates for child or self or encourages 
children to advocate for themselves 
6 Strategy: Age appropriate 
explanations 
Explains the situation using age appropriate 
language or explanations  
7 Strategy: Appeal to laws/law 
enforcement 
Appeals to or encourages their children to 
appeal to or trust in laws or law enforcement 
4 Strategy: Avoid Prejudice Avoids or encourages their children to avoid 
prejudice towards a certain group 
19 Strategy: Avoid Responding 
Negatively 
Avoids responding negatively or encourages 
children to avoid responding negatively to an 
individual or experience 
5 Strategy: Avoid the Situation Avoids or encourages children to avoid 
situations of possible discrimination 
13 Strategy: Behave Well Encourages children to behave well and 
avoid negative situations 
9 Strategy: Comfort/Encourage Child Comforts or consoles their child 
9 Strategy: Cultural Pride Encourages child to have cultural or ethnic 
pride 
7 Strategy: Discussion Engages child or others in discussion about 
discrimination, racism, or ethnic bias 
6 Strategy: Educate Educates child or others about 
discrimination, ethnic bias, or racism 
15 Strategy: Empathy Has or encourages child or others to have 
empathy towards others 
2 Strategy: Learning Together Helps child by learning something together 
17 Strategy: Let it Go Encourages child to ignore or remove 
themselves from a situation of 
discrimination, or does this themselves 
12 Strategy: Positivity/Self-Esteem Encourages child to think positively of 
themselves 
13 Strategy: Prepare for Bias Prepares child for possible discrimination, 
ethnic bias, or racism in the future 
6 Strategy: Rationalize/Learn to Accept Encourages child to rationalize or learn to 
accept discrimination, ethnic bias, or racism 
7 Strategy: Recognize Differences Discusses racial or ethnic difference with 
child 
8 Strategy: Religious Belief Uses religious beliefs to support child 




21 Strategy: Treat Everyone Equal Encourages child to treat everyone equally 
regardless of race, ethnicity, or other 
differences 
5 Strategy: Understand intent Encourages child to try to understand intent 
or context  
11 Strategy: Work Hard and Succeed Encourages their child to work and study 










































Appendix 2C: Proposed Addition to Interview Guide  
(Anti-Latino Discrimination Scenarios and Follow-up Questions) 
Introduction: 
I’m now going to describe a few different situations to you.  These are situations that you may 
or may not have experienced yourself.   For each situation, I’d like your thoughts about how 
they would make you or your child feel and how you would talk to your child about the 
situation. 
Key Questions for Each Scenario: 
• How would this make you feel? 
• How would this make your child feel? 
• What would you do in response to this situation? 
• What would you say to your child about this situation? 
• What would you want your child to learn from this situation?  
• What makes this situation hard (easy) to discuss with your child? 
• (If not clear from earlier responses) Would you say that the behavior described in this 
scenario is racist or discriminatory? 
Scenarios: 
1. You and your child are in line at a grocery store and you ask your child a question in 
Spanish. A person behind you in line says loudly “Speak English. You are in America.” 
2. You take your child to the dentist for a check-up. When you are there, the forms are all 
in English and your child helps you fill them out. The dentist only speaks English and 
your child interprets for you. 




3. You and your friend go to your children’s school to speak to a teacher. When you enter 
the school, the person at the front desk says that you and your friend need to sign-in 
and show a copy of your driver’s licenses before you can enter. Your friend does not 
have a driver’s license. 
4. Your child comes home from school very upset. S/he tells you that another student on 
the bus told his/her friend to “go back to Mexico”.  
5. You are watching the news with your family and you see a story about increased 
deportations in another state. Your child asks you what is happening.  
6. Your child comes home from school and tells you that s/he got in trouble for speaking 
Spanish with a friend who just came to the US from Guatemala and speaks very little 
English.  The teacher told them that students can only speak English in the school 
cafeteria so that everyone can be included in conversations. 
7. Your child is planning a birthday party and told you s/he does not want to invite a 
particular classmate because the classmate is Chinese.  
 
 
 
 
 
 
 
